








































































































































































































































が 認 め ら れ た（F（2,400）=9.50，p<.001）。
























































14 名（男性 9 名、女性 5 名）を縦糸得点が
高い教師を「ルールづくり重視」群（ 5 名、
男性 3 名、女性２名）、横糸得点が高い教師
を「仲間づく 重視」群（ 6 名、男性 4 名、
女性 2 名）、縦糸横糸同じ得点である教師を
「バランス群」（ 3 名、男性 2 名、女性 1 名）













1 男 30 2 30 30 バランス群 21 45.80 46.23 6.70 6.25 41 40 4.80 6.23 低い
2 女 20 3 38 34 ルールづくり重視群 22 46.50 46.00 7.38 7.24 49 46 -2.50 0.00 やや高い
3 男 30 9 29 26 ルールづくり重視群 29 45.06 44.55 8.14 7.36 37 41 8.06 3.55 低い
4 女 40 20 37 34 ルールづくり重視群 28 47.46 45.57 5.67 4.90 42 40 5.46 5.57 低い
5 男 30 14 31 25 ルールづくり重視群 30 44.34 45.10 6.03 6.90 34 35 10.34 10.10 低い
6 男 20 8 32 39 仲間づくり重視群 28 45.57 45.89 7.79 7.12 48 46 -2.43 -0.11 高い
7 男 50 22 21 15 ルールづくり重視群 30 41.72 42.79 4.55 4.44 43 47 -1.28 -4.21 やや高い
8 男 20 3 30 32 仲間づくり重視群 32 44.07 44.72 5.30 6.65 33 39 11.07 5.72 低い
9 女 30 7 33 34 仲間づくり重視群 31 44.90 44.90 3.96 4.72 40 40 4.90 4.90 低い
10 男 30 14 15 15 バランス群 27 40.86 41.31 5.07 4.07 44 36 -3.14 5.31 高い低い
12 女 40 13 33 35 仲間づくり重視群 28 42.93 41.14 7.20 7.55 43 42 -0.07 -0.86 やや高い
13 男 40 4 33 36 仲間づくり重視群 27 41.59 40.48 3.80 4.54 41 38 0.59 2.48 低い
14 女 50 8 34 34 バランス群 34 43.31 43.10 5.96 5.97 45 46 -1.69 -2.90 高い






縦糸 .503 3.16 0.80
横糸 .753 3.27 0.76
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81教師の信念と児童認知が児童の社会性や学級集団力動に与える影響


































































た（情緒： F（２ ,400） =4.29， p<.05、機






















































α係数 平均 　SD 平均 　SD 平均 　SD
情緒得点 .769 45.32 6.50 43.21 6.69 44.50 5.90 4.29 *
機能得点 .793 45.53 6.34 43.64 6.08 44.26 5.73 3.80 *
平均 　SD 平均 　SD 平均 　SD
情緒得点のズレ 3.89 7.57 2.60. 6.81 3.33 7.64 1.26.
機能得点のズレ 4.97 7.62 3.77 7.39 0.61 6.20 9.50 ***
平均 　SD 平均 　SD 平均 　SD
6.30 0.10 6.28 0.09 5.74 0.13 7.45 **










































































































の Visual Basic Application で動く統計分















能得 点の ズレ 」 の 級 内相 関係 数 が それ ぞ
れ .107、 .029、 .087 で有意であったが（ｐ
＜ .01）、級内相関係数が .05 を超え Design 
effect が 2 以上であった「教師の信念」「機
能得点のズレ」について階層性を有すると













な結果は得られなかった（ p＝n.s.）。  
 
説明変数 係数 標準偏差
信念 個人＋集団 -0.01 2.70
切片 44.40 55.76




切片の分散 0.33 ** 0.57
個人＋集団 0.66 ** 0.06
切片 44.41 ** 0.50










変数名 有効N 級内相関 95%下限 95%上限 DE 信頼性 df1 df2 F値 p値
教師の信念 403 0.11 0.03 0.83 14.87 0.94 2 400 16.65 0.00
情緒得点のズレ 403 0.03 0.00 0.59 4.73 0.79 2 400 4.87 0.01
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な結果は得られなかった（ p＝n.s.）。  
 
説明変数 係数 標準偏差
信念 個人＋集団 -0.01 2.70
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切片の分散 1.01 ** 1.00
個人 -0.02 0.00
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Effects of Teachers’ Belief and Recognition of Children on Children’s Sociality and 
Class Group Dynamics 
YAMAMOTO Aiko*, NAGAYAMA Tomoyuki**
*Kawanishi Municipal Tada Primary School
**Hyogo University of Teacher Education
ABSTRACT
  Effects of teachers’ belief and recognition of children on children’s sociality and class group dynamics, differences 
in teachers’ recognition of children, and children’s self-recognition about sociality were investigated. A questionnaire 
was administered to fourth- to sixth-grade elementary school students (N=405) and their class teachers (N=14). 
Results indicated that children enrolled in classes of teachers that valued rule-making had higher sociality evaluation 
scores (emotional and function scores), compared to children enrolled in classes of teachers that valued friend-
making. It is suggested that children in the former type of classes could perceive that their feelings were understood 
by their classmates and they had a role to play in the class. Moreover, differences in the sociality evaluation scores 
between balanced-type of teachers and children enrolled in the classes of such teachers were less than the other two 
groups. Furthermore, the distribution of the emotion scores in children enrolled in classes of balanced-type of 
teachers was less than the other two groups, whereas the distribution of the function scores in such children was less 
than the children enrolled in classes of teachers that valued rule-making. The above results suggest the importance of 
establishing a hierarchical relationship between teachers and children, and conducting class management based on 
well-balanced beliefs by establishing friendly relations between teachers and children, as well as among children. 
This is leads to the recognition of children based on their self-recognition, improving their sociality, and developing 
classes having a sense of unity.
Key Words: teachers, children, belief, sociality,class group dynamics
